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ABSTRACT

In numerous midwestern industrial cities, the
greatest influx of rural urban migrants is from the southern
Appalachia region. The migrant mountaineer comes from a rural wvay of
life which emphasizes individualisa, traditionalism, self-reliance,
and strong loyality to an extended family peer group. In the urban
environment, the migrant finds himself in a culture that is
time-oriented, organization conscious, and where peer groups develop
from casual relationships. Many eventually adjust; a significant
nunber, however, are unable to make the transition. Students and
school personnel from 3 urban junior high schools in Cincinnati
(Ohio) were interviewed. Appalachian students were identified by
county of birth. The 8th grade Appalachian migrant student is
approximately 13 1/2 years old, and probably was born in a southern
Appalachian county. His family migrated to the city the year before
he entered kindergarten, and he has attended at least 2 elementary
schools prior to enrolling at the junior high level. His attitude
toward school is neutral. He has average grades and attendance
patterns; however, he normally will not participate in
extracurricular activities. A model that would make urban schools
more relevant to the Appalachian student includes 4 phases of growing
involvement =-- awareness, research, support, and action. (KMN)
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INTRODUCTION

According to demopraphers, the movement of rural people to
urban industrial centers contiiwues to accelerate yearly. In numerous
midwestern industrial cities, the greatest influx of rural to
urban migrants is fiom the southern Anpalachlan region. Estimates
are that over three million people huve miprated out of the reglon
since the beginning of World War II.,

The migrant mountedrncer comes from a rural way of life which
places emphasis on individualism, traditionalism, self-reliance,
and strong loyalty to an extended family peer group. In the urban
environment, the migrant finds himself in a culture that is time-
oriented, orgunization conscious, axd where peer groups develop
from casual relationships. Many eventually adjust to the values of
the new environment, or at least learn to cope with them.

A significunt nunber of miprant Appalachians, however, are
wnable to adjust to the urban life style. Thev llve throughout the
netropolitan area, in the lrner-city and in suburban enclaves,
unseen and largely neplected by the schools, soclal agencles, and

other institutions of our soclety.
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- PURPOSES OF_STUDY, *

The peneral purpose of this research may be stated as a study
of appalachian mimrant children attending urban achools with the
specific aim of determining the status of Appalachian migrant
children in certain wurban junior high schools in the Cincinnati,

Chio area. Related objectives include a detexrmination of those
aspeets of culture and heritage which may be beneficial or
detrimental to the Appalachian's urban "adjustment" and the develop-
ment of practical puidelines for school systems where there are

large nurbers of migrant Appalachians attending.

MRTHONOT.OGY

Participant observation and interviewing, reperted in a caie
study form, were the primary means of investigation. Students and
school personnel from three urban junior high schools, selected
to provide an economic and cultural cross-section of urban
Appalachians, vere interviewed. Appalachian students were identifled
on the basis of their county of birth. In all, a total of 72
persons — students, teachers, principals, counselors, agency
persunnel, community citizens, interested professionals, and noted
authorities on Appalachian life -- were intervlewed. A rrofile of

the Appalachian migrant student was developed from the data.

THE. APPALACHTAN MIGRANT STUDENT

A student of Appalachians living in urban centers soon
becomes aware that they are a culturally different people, Thelr °

life style, thought patterns, and personallty characteristics are
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based on an amrarian-fiontier heritage rather than on the
requirements of an urban industrial s~riety, The following
comardson of the contradictory nature of sure characteristics of
the mountain subculture and those of middle-~class society 1s one
means to illustrate how Appalachian migrant students differ freom

other students who attend urban schools.,

Appalachians are Individuals'in a Society that Demands .Collective Action
The self-directed nature of Appalachian individualism is &

prominent fiature of the mcuntain subculture. The Appalachian
cont!_.nues to be an individualist after migration to an wban setting.
In a non-deropative sense, he is a self-centered independent who
looks out for himself and for his kin. Normally, he wlil not
participate in groups or activities unless lnvolvement api)ears to

be immediately beneficial to himself, or perhaps to his family.
Except {or crisis situations, Appalachian parents do not become
involved with the school.

Appalachians are Person-Oriented In a Society that is Imersonal

Today's mass soclety 1s one where relationships are based
upon nonpersonal factors. Peer groups are developed from casual
relationships anu may be temporary, formed only for the immediate
moment, to be disbanded and forgotten. Appalachlan migrant
students value and seek personal relationships with school personnel,
employers, friends, and others, These relationships are based
upon the personal qualities of the individuals, and not on status,
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income, education, or prestige. Appalachians have difficulty in
coping with the impersonal and temporary natwee of the Junior high
schovl, They fondly remcmber the personal nature of the elanentary
classroom where one teacher amd thirty or so students stayed together
throughout the day. Jn such a situation, unlike the junior high
classroom, there was time to develop the elose personal relationship

Appalachians so desire.

Apmalachians are Traditionalists In a Soclety that is Prarmatic
and Goal-Oriented

It is the traditionalism of Appalachians, more than any
other characteristic, that upperwardly mobile middle-class school
teachers find the most ¢ifficult to understand. The average middle-
class person is improvemznt-oriented. He forms long-range plans
and 1s capable of def'erring gratification to achlieve his goals.
Also, middle-class persons develop reasonable options for obtaining
thelr goals and pragmatically make cholces, as a rule, on the basis
of poal achlevement rather than other factors. Most Appalachian
students, on the other hand, are traditionalistic in their outlook.
They have limited time perspectives, value self and famlly above
soclietal or personal goals, have little desire to plan ahcad, and
dlslike chanme. Because Appalachlans are traditionalistic and not
future-oriented, school generally has minimal relevance to their
life., In this view, school is not something upon which one can
bulld a better life, but something that must be endured for the
present. The Appalachian's traditionallstic approach ic a major
source of conflict between the school and the urban Appalachian

student.



+ Appalachians are Nonverbal In a Verbal Socicﬁy_

In today's soclety there is a tremendous need for language
and verbal skills that extends throughout daily life-=in reference
to telavision, radio, hooks, records, tape cassettes, newspapers,
end in dally conversation, In every aspect of modern life one
nceds verbal compe’ence,

The Appalachlan migrant student has a nonverbal heritage.
The subculture's closed system has curtailed social interaction
and verbal expression of one's ideas. Parents seldom express
themselves verbally, or rarely plan an experience or action verbally,
and the resultant silence begets more silence. The family does not
discuss whau has happened at school, at work, on the street, or in
the world, There are few books and magazines in the home, arxd those
present are seldom read. 'The nonverbal nature of the family and
of the Individual is reinforced at every twum. When the Appalachian
student attends school, he is faced with a verbally-oriented soclety,
one of whose representatives (the teacher) plaées great emphasis
on the abllity to read, to cpmprehend what has been read, and to
express oneself verbally. Soclety demands a depree of verbalization
that the Appalachlan cannot approach, because he canes from a

subculture of silence.

The Appalachian is Family Centered In g Society VWhere the Family.
Ts Diminishing in importance

In the case of the Appalachian migrant, the family is a
two-edped sword; i1t is both a bridge ard a barrler in his struggle
to nope with the demands of a modern urban soclety. Soclologlists
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tell us that in our modern socliety the family has grown less
important and that individuals now seek to fulfill themselves and
to look for help and direction outside of the family, The Appalachian
continues, however, to remain loyal to the extended famlly. It

is a means of support and security against the pressures of the
urban envirorment. The extended family in the mountains serves as
a refuge to which the urban Appalachian can return to find peace
ard quiet. Extended family members who live in the urban
envirorment provide migrants with éocial and personal outlets that
arc familar and understeod. At the same time, though, tle family
18 a disadvantage, since it does not provide the training and
skills that apparently are necessary for success in today's
modern society. Even so, the distinguishing feature that sets the
Appalachian family apart from the urban family is its emphasis on
respect and loyalty to members of tﬁe extended family.

Educatlon, Blacks, and Isolation

The discussion above 1s primarily concerned with the
contrast in the personality traits and characteristics of the
Appalachian indgrant attending urban schools. Thnese additional
factors include the migrant's atticude towaid education, his
relationship to blacks, and soclal and economic isolation.
Attitude Toward Fducation: Schools are middle-class institutions

and what 1s taught in them is based primarily upon the middle-
class concept of education; that is, education is for personal axd

social advancement. In general, the Appa?ichlan mlgrant student



has little desire for education to improve his social class status
or for the sake of his personal and intellectual development,
Appalachian parents see little need for education beyord learming
to read ard write, and children roceive very little parental
encourazement, Education and intellectual thought are not a paxt
of the Appalachlian parent's world,

Appalachian parents nay express verbal suppo~t for education,
but their actions getierally do not support the efforts of the
school, Verbal expression of & falth in education as a means for
self-improvement and personal advancament stems from the Appalachian's
perception of what he belleves middle-class soclety expects him to
say, despite the fact that his own educational experlence has not
‘provided a path to success. To the mountaineer, family, physical
abllity, anxd other factors are niore important than education.

In the city education is trumpeted, howeyer, as the path one follows
to "get ahead." Appalachians do not find the educational system

a reliable means for coping with the urban envirorment. Thus, while
parents express verbal interest and support of the school, they
passively permit their children to be truant and may actually
encourage their sons and daughters to drop-out.

Blacks: One of the more difficult aspects of learning to cope
with the urban enviromment results when Appalachlan migrant's

are suddenly exposed to a large number of Blacks. This is
particularly true for the Appalachian migrant who lives in an
tnner-clty ghetto, or for the migrant student whe attends a school
that is populated primarily by Black students. In the mountains,



the Appalachian encountered few Black persons; one or two Blacks
do not preasent & problem, but many Blacks may be very frightening
to him, As a result of their limited face to face contact with
them, Appalachians have difficulty in understanding the different
manner in which Blacks react to glven situations.

Because of their cultural heritage, Appalachians usually
withkiraw from threatening or frustratirg situations. On the other
hand, Blacks and other urban minorities often react with hostility
and aggressiveness when faced with a threatening or frustrating
situation. For example, when a teacher verbally assaults an
Appal_achian \student, the Appalachian will divert his eyes to the
wall and probably will not come back to the class the next day.

A Black student, however, may react by physically threétening
the teacher,

There are other differences. Because Appalachians value
personal relationships, they are sensitive to comments, statements,
gestures or actions vhich may threaten that relationship.
Inner-city Black students, on the other hand are accustomed to
pushing and shoving each other i.1 a sporting and Joking marmer,
calling each other names ("capping") or make threatenins gestures
or comments to frierds., In other words, whereas Black. students
"kid" with each other as a means of expressing friendship,
Appalachlan students are overly sensitive té personal. remarks or
actions., Often, Appalachians do not percelve such behavior in the
way 1t was intended, but as a verbal or physical threat to their

well beling.
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Unfortunately, many school staff members do not see such
reactions on the part of Appalachian children as the resu;t. of
their cultural differences but as an excuse to avoid school,
While it may be true that some Appalachlian students are using
the black/white situation to escape from school, there does exist
an air of tension between Appilachians and Blacké. It appears
that much of thé apprehension and misunderstanding stems directly
from the cultural differences between the two minority groups.
Jsolation: An lmortant factor in the development of the

Appalachian subculture vias the geographic and social isolation

ol the mountains. The physical and social isolation the migrant
knew in the mountains 1s often present in the city. Migrants terd
to remain within themselves and within thelr families. The

commnities where they settle, because of location and the residents,

are peographically and soclally separated from other more affluent
comunities. A common characteristic of the three schools studied
was each comunity's soclo-economic isolation. All three schools
have a narrow population range in terms of social class. Students
and comunity residents have few opportunities for interaction with
othar cultural groups or soclal classes; thls situation tends to
reinforce the personality and cultural characteristics deseribed
above. In effect, what occurs is that, just as in the mountains,
the Appalachian is place-bound, He does not want to leave his

own little area and secks schools and situations that are famillar
to him, Isolation in the eity becomes a cefense and means to cope

vith the urban enviromment.

le.
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A PROFIIE OF THE APPALACHTAN MIORANT STUDENT

The following profiic of the wban Appalachian student is
dravn from the data ai information collectad, analyzed, and
discussed in the study.

The eighth grade Appalachian migrant student is approximately
thirteen and one-half years vld end, like his parents, probably
was bomn in a southerm Appalachian county. His family migrated
to the city the year before he enterced ldmierparten, amd he has
attended at least two elementary schools prior to enrolling at
the Jundor high level., There are four brothers and sisters in the
family, Both of his parents work, usually at some form of unskilled
labor. The student's exterded family is large, with relatives
living in the urban community and in the mountains. There is much
visiting back and forth between relatiﬁes, both in the city and
"dowr: home," In the last summer vacation, he visited for about
two weeks with his grandparents or an aunt and uncle in the mountains.

His attitude toward the school can only be deseribed as
neutral. School 1s required, something that nust be endured.

He prefers those teachers and administrators who are frierdly amd
persconable, those persons he feels he can talk to and trust.,

In turn, he will be open and frienmdly, showing respect for those
persons vho respect him. If placed in an uncompromising or difficult
situation by a4 teacher or administrator, he will tend to withdraw
rather than react agpressively or with hostility. (If the situation
is too aifficult, he Just will not show up for school the next day.)

In many respects, he 15 llke any other student. He has

average grades and average atterdarnce patterns; however, he normally
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will not participate in extracwricular activities or joln speclal
{nterest proups, His career goals are vague and indefinite, and
he has had very limited Job experience,

If he attends & school where there are Blacks, he will not
understand the Blacks and will tend to keep to himself or to
associate only with other white students. If he 1s placed in a
threatening situation, he normally will withdraw, not because he 1s
afrald, but because he does not understand the more rgprassive
behavior of Black students. If pressed too hard, he simply will
take actions to avold future incidents (such as avoiding the lunch-
room, the front hall, or, in the extremé situation, quit attending
school.)

All in all, the Appalachian migrant student is a urdque
irdividual who, remarkably, has learnéd much about how to cope
with the ccmplexities of whe~ .iving, but still is far short of
what might be termed a satisfactory adjustment in the new social
setting. On the other hand, he has managed to maintain much that
is positive in his cultural heritage.. As a student, he is little
understood by hls teachers, counselars, and adminlstrators.

RECOMYENDATTONS FOR_MAKTNG THE SCHOOL A DFTITR_PLACE FOR _APPALACEIAN
MIGBANYT STUD=NTS

Schools arc institutions comprised of individuals; those who
run schools, as well as those who attend schools, are individuals.
Appalachian students are not recognlzed (much Jess understood) by
the urban school systems which profess themsclves to be the path

out of the ghetto into middle-class affluence. For the most part,



.-‘1 2-
BEST COPY AVAILABLE

Appalachion migrant stwdents are thirxd class cltlzens., But the
school must be responsive to the nceds of the commnity it serves,
The individuals who control the institutions must be willing to go
more than h.1f-way in meeting the needs of the Appaluchian
comunity. Only in this way can urban schools become a better
place for Appalachian students.

The model discussed belcw for making schools a better place
for Appalachian students s one that is applicable to social
agencles, law enforcement agencies, schools, or entire metropolitan
areas. The model includes four phases of growing involvement,
beginning Qith awareness and followed by research, support, and
action.

Awaréness: Appalachian migrants are the second largest

cultural minority residing in many midwestern cities. Certainly, the
first step an urban institutlon must takec is to recognize the
Appalachian migrant as a separate and distinct urban constituency;

a constituency that is culturally different from other groups of
urban dwellers., Urban schools can experience greater success in
educating Appalachlan migrants if priorities are re-arranged so

that feelings and interpersonal relatlons are thought nf as highly

as the mere transmission of ideas and information. Such a reorderirng,
can occur only after educational policy-makers galn a greater
awareness of Appalachian values and expectatlong and how they

conflict with the curriculun and educational philosophy of middle-~

class American schools.,
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The seeond step is to develop an institutional and individual
awareness of the Appalachian as a person., Once an institution, or
an individual, exhibits an awareness and sensitivity to the
differences of urban minorities, members of the urban minority
group will find it easler to cdeal with that institution or individual.
Recognition and awareness of the Appalachians as the Cinecinnatl
comunity's second largest cultural minority, and awareness of
their cultural differences is a positive, tut only the first,
step to understanding.

Research: At present, urban school systems have little
information or knowledge about the Apnalichian migrant in the city.
The educational decision-makers do not know who thelr Appalachian
students are, how they differ from other students in the school,
why they succeed or do not succeed, or why some students attend
¢ shool and others do not. School persons have very little
knowledpge about how the middle-class oriented curriculum affects
Appalachian students and little, if any, sonsideration has been
given to which teaching metheds or curricalum materlals may be
most suitable for teaching these culturally different students.
Merely being aware of the problun or publicly stating an awareness
of its existence is not enough. The school systen must initlate
research efforts of its own in an effort to find the answers to
many of these tuesticns, If the schools cannot initiate their
own research, they must be willing. to suppdrt those qualified

outside tgencies or groups vho are willing to conduct the research.
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Support: The 1imit of the resources of a majer urban
institution such as a school system are virtually unknown., But the
untapped enerpics must not be wasted by duplicating the efforts
and responsibilities of other urban institutions. First, in its
research efforts, the school system should support other efforts
by providing data and data access to those groups orl individuals
who wish to conduct research regarding Appalachian and other rural
migrants in the urban comminity. At the same time, the school
should tiy to determine which agencles are currently providing
services or conducting research regarding migrants. The school's
role-should be one of supporting those agencies which are providing
such service. The schools can avoid costly duplication by making
a major effoft to match individual and collective resources to
meet the needs of Appalachian cltizens.

Action: Finally, on the basis of the above efforts, school
systems in urban areas must develop action oriented programs to
provide ser.iccs to meet Apralachlan needs as revealed by the
research. Such action efforts may require special in-service
programs to develop on the part of school personnel an awareness
of Appalachians. Action programs may require changes in
curriculum and the retraining of teachers in new curriculum metiiods.
Changes in school attendance arcas also max’be necessary. The
programs may be varied and many, but the school and the individuale
within the system must begin redirecting their energles in order to
provide as ccmplete and full an educational opportunity as possible

for zll students who live within the urban comunity it serves.
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SPECIFIC_RECOMYENDATIONS FOR SCHOOL PERSONNEL

There are those within the urban school system who recopnize
the Appalachian student as a student who is culturally differenc,
as one who walks a different road in seeking his 1ife in American
society., These indiyiduals—-teachers, counselors, principals,
supervisors--are striving to meet the needs and understand the
Appalachian migrant student, The following are offered as alds
to ashieving the understanding. '

1. Undoubtedlv, the most imnortant factor in
effectively teaching the urban Appalachian—-
and for that matter, any culturally different
child—1is teacher acceptance.

2. 'The context for understanding the urban
Appalachian is his mountain heritage. The
- Appalachian personality, characterlstics and
attitudes have evolved over generations
of coping with poverty, deprivation, and an
unyielding environment. Vhen the mountalneer
leaves his mountain home for the urban
environment his characteristics remain
virtually unchanged.

3. The Appalachian is person-oriented. He is
unlikely to accept an individual on the
basis of the individual's authority, status,
prestipge, the way he dresses, or similar
measures of middle~class life. Acceptance of
a teacher will be based unon the personal
qualities of understanding, empathy, trust
and friendliness.

4, The individualized approach to learning may
be one way to provide Appalachian migrant
students with personalizcd learning situatlons.
If the teaching materials rely too heavily
on impersonal program materials and
teaching machines, however, this approach will
be no better than lerpe proup instruction,
The important factor ls for the instruction
be personal and as close to a one-to-one
relationship between the student and teacher
as possible., :
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5. One way in which schools tend to reflect
middle-class values ls their insistence upon
setting lonp~-range goals and delaying
pratification in achieving them, The
Apvalachian youth does not operate from a
base of academic suncess, and his emphasis
is on the present rather than the future,
School personnel must consider this fact
when setting roals and assigmments fer these
students. Long-ranme assipmments should
be broken into a series of short-term tasks
which can be evaluated dally and versonal
encouragement glven.

6. 'The Appalachian student is not a verbal
student. Situations where he must speak
out, or express an opinion, are especially
unsettling. His abllity to vread, or to
understand and comrehend what has been read,
may be greatly affected by his non-verbal
background.

CONCLUSIONS

Appalachians, like society around them, are changing. The
mountains, as well as the mountaineer's reaction to the urban
envirorment, are changing. What exist today will undoubtedly be
different in five or ten years.

This study reveals the institutional disregard for
Appalachian migrants living in midwestern urban centers. Urban
school personnel, from decision-makers to classroom teachers,
acknowledpe pluralism and cultural diversity in American socizty.
But, for the last three decades, the Appalachian migrant has been
overlooked in policy decisions and program development. Now, second,
and even third, generation migrant children are attending urban
schools that have little relevance to their way of life., They are
children born in the urban commnity, but who, because of strong
family ties, are still very much Appalachia:h They are a larpe,

but silent, urban minority.
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In many respects, those who attend urban junior high schools,
whether Black, Appalachian, or middle-class whites, are very
similar, Middle-class whites, though, achieve their goals and
obtain services on the basls of the power resulting from thelr
status. Urban minority groups do not operate from the same power
base. Over the past decade Blacks have obtained a new level of
power because of thelr growing cultural awareness and willingaess
to confront those who lead the instlitutions. Appalachians, because
of thelr heritage, do not confront the school and, therefore, arc '
often rneglected by the Instltutlion. For Blacks, the problem 1s one
of cultural recollection and growth. For Appalachianz, it 1s one
o' cultural preservation. \

Schools are middle-class Institutions. But many urban
dwellers, particulq;ly Appalachlans, are tradition-oriented.
Appalachians attempt to maintain their heritage in the alien
urban setting through their life style. Because they are not in a
position of power, Appalachians are unable to preserve, transmit
and maintain their heritage through the schools. The guestion
boils dovm simply to one of preservation. Are the schools going
to recopnize the Appalachian as a unique and different individual,
or are the urban scheols golng to continue to profess thelr
belief in cultural pluralism, but fall to nieet the nceds of a large

urban subculture?



On this point, Jesse Stuart, the Appalachian poet-author,

has said:

"Should it matter where a man is born-—

a shack, a cottame, or a palace? Does his
environnent make him or does his blced tell?
This is an old question and we'll not
debate it here. The only thing is, I

pray that 1< really doesn't matter."



